


Writing

Most teachers accept that children learn o read
by reading. It is equally important that children
learn to write by writing.

Writing will not develop simply by asking children to
write. For many children the process of recording
experiences or feelings will be quite new to them
especially if they have had little exposure to books
or print. Talking about experiences, drawing them
or reading about them will provide critical links to
children's understanding of how language can be
recorded through writing. To make these
connections children need to be involved in writing
and reading within a writing and reading
environment.

Developing Writing Skills

1. Let the Children See You Writing
Write in front of the children every day. Include

incidental writing such as preparing-- the -

chalkboard or writing signs or ‘labeis for. wall-
displays. These activities provide .valuable-

interaction with the children and allow the - |

teacher to demonstrale writing in all its. forms.

More formal activities might include daily 'news'
or diaries. Talking through the process helps
children to understand that writers have to
make decisions, think about what they are

doing and be prepared to make and learn by . -

their mistakes.
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2. Write Together

Each day write a text with the children, €.g. a shareqd
experience about cooking. Engage the children in
talking, writing and reading about the topic. Initially
the writing shouldnt be too complicated.
Concentrate on producing a couple of sentences
together:

How will | start? Do | need a capital letter? I'm af the
end of the line. Where should | write the next word?
That's a difficult word. Is it wnitten anywhere in the
room?

This procedure involves the children as writers
since they are helping to make decisions about the
content and organisation of the fext. Their

- participalion in the aclivity will also assist them to

re-read the final copy with greater accuracy.

Include prediction activities that assist the children
to make logical links between what has been
recorded and what might follow. For children who
need language support nominate the topic:

{'m going to write about our frip fo Darwin.




3. Encourage Independent Writing

Have an expectation that children will write.
Provide a range of materials that will entice
them to experiment and record their
understandings in print.

if children have not had experience in writing
before:

« Provide a print-rich environment.

e Allow the children to experiment with a
range of media - paint, crayons, pens,
pencils. For these children writing involves
two elements; What fo write and how fo
write.

e Include writing in language experience
activities, e.g. sét up a shop and have the
children watch as you make signs. Provide
extra cards for the children to ‘write' their
own signs.

Early Stages of Writing (First Steps)

Role Play writing. writer emulates adult writing
by experimenting with marks to represent
language.

Experimental writing: writer is aware that
speech can be written down.

Early writing: writer produces a small range of "

texts that exhibil some ¢f the conventions of
writing.

Transitional writing: writer shows increasing
cantrol over the conventions of writing such as
punctuation, speliing and text organisation.
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4. Assist ESL Students

]

If the children are grappling with two
languages, i.e. thinking in one language and
attempting to express themselves in English,
assist the writing process by scribing the
children's stories:

You've drawn a big 4-whee! drive. What's the
man doing?

Discuss the illustration with the child and assist .
in generating English language pattems:

The man is driving the fruck to town. Waich
while | write the story for you.

In this situation the teacher is helping the child
{o express the idea in English and is also
demonstrafing how the oral form can be
recorded in print,

Enhance this su_ppdrt with opportunities for the
child o 'have-a-go' at writing independently.
In the early stages of writing, this may involve

- random marks, a mixture of letters and

numbers, or attempts to copy print found in the

- classraom. All of these behaviours are important
- milestones in the ¢child's development of writing

and should b#& encouraged as part of the
iearning process
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Modelled Writing

Children learn language more effectively in an
environment which provides demonstrations of how
language is used. Just as reading to children
demonstrates reading behaviour, so writing in front of
children models writing behaviour. One of the best
ways for teachers to help children with writing is to
engage them as the audience while you write for
them every day.

Modelled writing involves the ieacher composing
texts in front of the class, thinking aloud about what is
being done and explaining decisions a writer has to
make. The process provides children with the
opportunity to see an experienced writer in action. It
enables them to observe and understand how writers
choose topics, plan, draft, edit, use conventions or
structure different texts. It also helps children to make
the links between oral and written language and
provides teachers with a tool for identifying gaps in
children's understanding.

What Does Modelled Writing Offer?

Modelled writing presents many opportunities for
teachers to demonstrate forms of writing, processes or
conventions ~ across  the  curriculum. . These
;. demonstrations may include: :

_ * how different texts are structured
recounts
descriptions
reports
summaries
lefters
invitations
advertisements
timetables
narrative
poems

» processes of writing
selecting a topic
planning
organising information
sequencing
developing a logical structure
researching
altering text
drafting
proofreading
editing devices

e conventions
left-to-ight
top-to-bottom
spaces between words
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Modelled Writing '

The skills demonstrated during sharing and moadelling
wf;ll also assist children to develop an understanding
of:

(a) spelling as it ‘sounds’, e.g.
* manm-a-n
» the's' sound may be represented by s as in
sun of ¢ as in rice.

{b)  spelling as it 'looks 'eg' e.g.
e ought not oguht
e elpnot epf

{c) sentences
{d) speling strategies
{e}  punctuation

(i selecting vocabulary

{g) grammar

How +e moake
o model
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Planning for Modelled Writing

Resources
Chalkboard, whiteboard, easel or butcher's paper

Organisation
Small group or whole class

Procedure

When modelling any process, form of writing or
convention ensure that the children are also
exposed to a range of completed forms, either
commercial or class-made. For example, a
narrative structure should be modelled while the

children are encountering narrative texts as part -

of their language program. The same is frue for
expository or non-fictional texts where the
structure and organisation of the text can be as
important as the content.

1. Choose a focus :
This decision may be based on observalions

made during children's independent writing or.. .
from information gained from writing samples: . -

« What do the children already kn'ow,reg '
spaces between words, writing from left to

right, capital letters?

«  What needs fo be practised, |
eg full stops, sentences?

«  What needs to be consolidated,
eg past tense form: ed?

« What do ! nesd to model?
- aprocess, eg sequencing
- ideas a form, eg a recount
- aconvenlion, eg sentences

» Provide a variety of experiences which have
a commen basis and purpose for writing.
For example, link a modelled recount into a
community trip or class  excursion,
Alternatively, demonstrate a letter format
which can be used when writing to a friend
or parent. As well, consider compiling lists
as part of the preparation for a school camp
or cooking activity.

When planning a writing program choose
experiences which are purposeful, relevant and
which motivate or challenge the children to learn.
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2. Writing with the Children

+ Introduce the focus through a topic or activity
which will arouse the children's interest:

We are going to do some cooking today. I'm
going to write a recipe so we can remember
what to do.

+ Demonstrate how writers plan before they
write:
- choose a recipe
- make alist of ingredients
- make a list of utensils
- talk with others
- think

- During this stage model headings, notes,
brainstorms, etc.

3. Writing the Text

Share the writing experience with the children,
thinking aloud as you write. In addition, involve them
through talking, questioning and reading:

've got a heading for ingredients. I'm going to make
a list underneath. Look at the food on the fable and
help me choose what to write... First 'l write ‘2 eggs'.
'l write the pumber 2, not the word. That's how we
write recipes.

If the ehildren are beginning readers or are unfamiliar
with the vocabulary, add illustrations to support the
text.

4. Reading the Text

- Read the finished text together. Compare the
product with similar forms, e.g. other recipes
{procedures). As well, compare the text
crganisation with different forms, eg. a
narrative or letter. Comparing and contrasting
different forms allows children to make
judgments about content, structure and
organisation of texts.
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Having a Purpose for Writing

Writing needs to be meaningful and should
incorporate all curriculum areas - maths, science,
social studies, health, music, etc.

» Write letters or cards and send them through the
post or class letter box.

» Write procedures then test them, e.g. by following
a recipe.

s Design and display posters to adverlise or target
school-related  interests, eg. health or
environmental issues.

« Write and publish poems and stories.

» Write captions to explain class displays.

» Write charts of songs and use them during class
sing-alongs.

When children can see that writing is relevant to
them, they will take more responsibility for their own
learning. They wil see a purpose for spelling,
punctuation and grammar. They will also see the
connections between speaking, writing and reading
as tools for communicating and learning in the
classroom.

Modelled Wﬁ'tingActivities

The following activities engage children in a shared
writing experience while exposing them o the
patterns and structures of the Engfish language, both
oral and written.

e Daily Writing

Write a daily diary in front of the children. Before
wiiting, encourage some of the children to recount
their experiences. If children are unfamiliar with the
elements - when, who, where, what, why, provide
a framework for organising the information. For
example, provide 'key word' headings then add
each element of information.

WHEN | WHO | WHERE | WHAT | WHY

Monday | Town | bush fhudting, [hungey
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Model how to use the information to produce a
simple recount:

On Saturday we went to Wiluna to see my
friends. We went for a party.

The children can use the same framework for
planning, telling or writing their own recounts.

WHEN

WNO

WRHERE

WHAT

WHY
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Use the diary activity to model how to:

- wiite more than one senlence

- correct spelling mistakes

- find words around the classroom,
eQ days of week i in dictionaries or on
charts -

- usemore interesting vocabulary

- edit

- proof read
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Modelling Different Forms

Model a simple letter or note. Explain the
purpose of the activity, e.g. inviting another
class to visit. Show and discuss examples of a
similar form so that children develop an
understanding that both the content and the
organisation of the text need to be considered.

Select a focus, eg, the teacher may wish to
consolidate the children's use of full stops:

That's one idea. I'l need to put a full stop here.
Now I'm starting another idea. I'll start with a
capital fetter.

As the children read and re-read the text
demonstrate how reading can assisl them in
deciding where the full stops are placed:

{ had a liftle rest after that word. That fells me
| will probably need a full stop.

Use the sample of writing to introduce other
skills, eg. spelling, rhyming words. If the

writing has been completed on a large sheet of -

butcher's paper, simply overlay-with a sheet of
clear plastic and add or circle words with a
water soluble pen. :

Deonr Porents, oke.

Tomorraw our class gk eg
is gol to éake.) Toke.

porfokesy We will
oke) some homi}

Room 2.

® Find some more words
wiHh the ‘&’ sourd.

[5_""3___":’5—_ hao |
Ry

play
[k ] ,,

Providing a focus for narrative writing

Display a picture which can provide a setting for a
story - no people or animals. Ask the children to
draw some characters which might be suitable for
the story. Select a couple of the characters and
brainstorm features.

Model how to use the setting and characters to
generate a story.

WHERE Where do Larry and Sammy live?
I'm going to write about their home.

WHO  Whois going to be in the story?
What are they like? I'f write a
description of them. What words
should I use?

WHEN  When js the story going fo happen? Look
at the picture. Will that help?

WHAT  What are Larmy and Sammy going to do?

WHY Why did they gef a fright? What will they
do?

At first compose simple narratives which demonstrate

- a setting, characters and event or events. In addition,
read a range of narratives which help the children to
make links between story structure in recorded texis
and their own writing.




Using lllustrations

Picture-related activities provide many
opportunities for modelling writing:

Story maps Add labels or speech balloons.

Sequenced pictures (i} Add main idea under
each picture. (i) Write one sentence about
each picture. (i) Rewrite the sentences to
produce a logically sequenced narrative.

Life-cycles e.g. frog. Write labels, descriptions
of each stage, or an explanation of the life
cycle.

Time-lines e.q. silkworm. Write |abels,
descriptions or explanations.

Pictorial graphs Use writing {o record the
information:

Three people like honey sandwiches.

Four people like peanut butter sandwiches.
Ten people fike ham sandwiches.

To provide practice in and consolidate story-writing
skills, introduce and demonstrate some of the
following activities.

« Make a sequence of 4 pictures to illustrate the

modelled story. Ask the children to:

- arrange them in order and write a sentence
about each

- select one picture and write what is
happening

- add speech balloons

- use the sequenced pictures to draw and label
a story map

« Reproduce the story text and organise it into
“blecks' of meaning. Have the children refer to
the original version either during or after the
activity. -

Each of the above activities involves an
understanding of story structure and requires
children to record their understandings in different
ways, e.g. story maps, importance of talking
through and demonstrating each skill. It is critical
that the children have an opportunity to watch you
first before attempting to work independently.

This rhodel!ing strategy is invaluable in teaching
children how fo-comprehend both the content and
the organisafion of different forms of writing.

One d&(ﬂ.-fhe lithe old
womon - - -

| The ginoel blead man ran
out the doolard - - -

e

- F74
“Come back |7 shauted
+he liHle - - _

The horse and +he
COW . - -

The gingerbread Man -
came - - .

b
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Language Patterns Follow-up Activities ,
Link the following activities into Social Studies + Make aclass book with each child contributing a
themes, e.9. 'Me' or "My Family’ so that vocabulary sentence and picture.
is practised in a range of contexts. « Demonstrate contraction can't for cannot.
Start a class chart of contractions.
Present a simple pattern, e.g. Babies can - Babies - Make a class book of actions the children can
can't. Make headings on a large sheet of paper. do. Take photos and add the text:
+ John can jump.
oBABiES CAN BARIES CANT el . Sarahcan skip.
+ Display photos of babies and add the aclion
words, e.g. ‘A baby can crawll' 'A baby can walk’

Bobies can cryy. jBobies ont run.

Bobies can crawt. [Robies cant read.

Bobies can burp. jRobies cant talk.
Bebies cav laugh .| Bobies cant write,

o] -]

Involve the children in the discussion and talk
through your decisions on:

- Headings It's easier to see what babies can and
can't do. -
- Full stops and capital letters Do we need them

 halist? S R °
- Deleting some items Let's Jook through the Llean naet” ————p cav{+ '
lists and decide on eight items. X S

will not — wont

he ts ——» he's
she is —> She's
have not — > hovert
@uld not —» Shouldnt )

-] a

TRohies can craw].

Bobies con sit:
e
iﬁ“‘ig@
2.0 AL
HQ
Bobies con sleep.
0 ! st Bobies can eod.
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